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ABSTRACT

This paper focuses on proficiency assessment in courses of
Portuguese as a foreign language (PFL), considering both context
types: face-to-face and online lessons. Online courses have become
more frequent because of the restrictions imposed on face-to-face
encounters by COVID-19, but also thanks to advantages of remote
teaching and the use of technology in education. Assessment is an
essential component of the three-part structure assessment, learning
and teaching, considering washback effects of assessment in the
teaching process. The experiences presented here happened in the
context of a Center for Languages and Teacher Education (CLDP),
an extension project developed in the three campi of Sao Paulo State
University (UNESP) in Brazil, where undergraduates in Letters
courses can act as language teachers. A placement test, examples
of written test tasks and an oral activity to assess PFL students are
presented, to illustrate possibilities to verify language development
and proficiency, and contribute to the development of assessment
tools.
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RESUMO

Neste artigo, discute-se avaliacdo de proficiéncia linguistica em portugués como lingua estrangeira
(PLE), considerando contextos de cursos presenciais e online. Cursos de linguas on-line se tornam
cada vez mais frequentes, devido as recentes restricdes impostas pela pandemia da COVID-19 a
atividades presenciais, e gracas a vantagens do uso de tecnologias na educagdo. Entende-se a
avaliagcdo como componente essencial da triade avaliacdo, aprendizagem e ensino, com efeitos
retroativos no processo de ensino. As experiéncias de avaliagdo relatadas ocorreram no contexto
de um Centro de Linguas e Desenvolvimento de Professores (CLDP), um projeto de extenséo
desenvolvido em trés campi da Universidade Estadual de S&o Paulo (UNESP), no Brasil, no qual
alunos de graduacao de cursos de Licenciatura em Letras atuam como professores de PLE e das
linguas estrangeiras que estudam em sua formacao inicial para a docéncia em linguas. Um teste
on-line de nivelamento, exemplos de questes em testes escritos e uma atividade oral séo
apresentados e discutidos, para se verificarem desenvolvimento linguistico e proficiéncia.

Palavras-chave: avaliacdo em sala de aula; avaliacdo on-line; formacao de professores de linguas;
portugués como lingua estrangeira; proficiéncia; testagem.

RESUMEN

Este articulo se centra en la evaluacién de la competencia en cursos de portugués como lengua
extranjera, en contexto de cursos presenciales y en linea. Cursos de idiomas en linea se han vuelto
mas frecuentes gracias a las ventajas de la ensefianza a distancia y el uso de la tecnologia en la
educacion. Las experiencias de evaluacion aqui presentadas sucedieron en el contexto de un
Centro de Desarrollo de Lenguas y Profesores (CLDP), un proyecto de extensién desarrollado en
los tres campi de la Universidade Estatal de Sdo Paulo (UNESP) en Brasil, donde los estudiantes
de pregrado en Lenguas y Literatura pueden actuar en los CLDP como docentes de las lenguas
extranjeras que estudian en su formacién inicial. Se presenta y discute una prueba de nivel en linea,
ejemplos de preguntas de prueba escrita y una actividad oral para evaluar el desarrollo y la
competencia linglistica de los estudiantes.

Palabras-clave: evaluacion en el aula; desarrollo de profesores de idiomas; evaluacién en linea;
portugués como lengua extranjera; competencia; pruebas.
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INTRODUCTION

The need to learn Portuguese as a Foreignh Language (PFL henceforth) has increased in the
past few years because, among other reasons, the Portuguese language is a requirement for
university students, researchers and other professionals to either study, work or engage in projects
with partners in Portuguese-speaking countries (Almeida Filho; Moutinho, 2011). The Sao Paulo
State University (UNESP) is among the universities that have partnership programs with foreign
institutions. As part of those programs, undergraduates, postgraduates, and academic staff travel to
Brazil to take courses or conduct research in which at least an intermediate level of proficiency in
Portuguese is required. Once in Brazil, foreign alumni and visitors at UNESP may need to learn
Portuguese in order to accomplish their academic aims in the country. For these reasons, UNESP
has invested in offering PFL courses, mainly on the three campuses where Letters programs are
offered, in the cities of Assis, Araraquara, and S&o Jose do Rio Preto. “Letters” is an undergraduate
program for pre-service language teacher education, in which students learn languages and their
literatures (in Portuguese, Curso de Licenciatura em Letras).

An important extension project developed at UNESP across its three campuses is the
Language and Teacher Development Center (henceforth CLDP), where undergraduate Letters
students can act as language teachers in PFL and in the foreign languages included in their degree
programs, according to the curriculum of each campus. These language teachers are called
“instructors” (instrutores, in Portuguese) and all of them are supervised by a professor specialized
in the language taught. For example, at IBILCE-UNESP, the languages offered at the CLDP are
English, French, ltalian, Spanish, and Portuguese as a Foreign Language. Teaching at a CLDP
contributes with complementary teacher education for the students who act as tutors in the
language programs.!

After the start of the COVID-19 pandemic in 2020, face-to-face classes had to be suspended
and the solution to continue with the courses offered by the CLDPs was to adopt online instruction,
combining synchronous lessons and asynchronous activities. The online foreign language courses
offered by the CLDP at IBILCE-UNESP have remained in place to the present day.

This paper focuses on language development and proficiency assessment in PFL classes,
considering both face-to-face and online teaching contexts, all based on experiences in PFL courses
offered by the CLDP at IBILCE, the UNESP campus in the city of S0 Jose do Rio Preto, in the state
of S8o Paulo, Brazil. The tests presented and discussed in this article were designed by PFL
instrtuctors of the CLDP at IBILCE and revised by their supervisor.

The suggestions of assessment tools and the discussions presented here aim at reporting
on examples of successful assessment in the contexts for which the tools were designed, and

illustrate assessment possibilities for face-to-face and online courses.

1 For more information about the CLDP-IBILCE, visit https://www.ibilce.unesp.br/#!/centro-de-linguas-1/
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After a brief theoretical background of language assessment and multiple-choice testing, an
online placement test, examples of written test tasks and a classroom oral activity used to assess
PFL students are presented, to illustrate a range of possibilities to evaluate language development

and language proficiency.

1. THEORETICAL BACKGROUND

Language assessment represents an essential aspect in language learning and teaching,
that is, assessment, teaching and learning constitute the axes for successful language development
(Scaramucci, 1999). The role of assessment in contexts and processes of learning and teaching is
also mentioned by Cristovdo (2017), who emphasizes the three-part structure constituted by
assessment, learning and teaching, and reminds us of “the impact of assessment in language
teaching and learning, in language policies, in curricula, in coursebooks, and in national
examinations.”? (Cristovao, 2017, p. 8, our translation). For Luckesi (2000), assessment implies two
interconnected processes: (1) diagnosing and qualifying a given object (for example, students’
advances in language learning, or language proficiency levels); and (2) deciding on actions based
on this diagnosis. These assumptions are related to the possibilities of washback effects of language
assessment in the teaching and learning processes. Assessment results can play such washback
effects (Scaramucci, 2004) on course programs and, in some cases, indicate the need for remedial
work.

Assessment includes not only exams and tests, but other practices and processes that can
verify and reveal whether learning has happened and thus inform teachers and students, for
example, about achievements or failures in educational contexts. For example, classroom tasks and
other activities can be used not only to teach and practice language, but to help teachers and
students know about the students’ processes of language development.

In the next section, an example of a placement test, and discussions about classroom

assessment and multiple-choice tests are presented.

2. ASSESSMENT TOOLS
2.1 An online placement test of Portuguese as a foreign language (levels Al - B2)

An online placement test for PFL was developed in order to classify prospective academic
foreign visitors to UNESP. Placement tests aim at classifying candidates who are able to enter a

course or a postgraduate programme, for instance, or at which level the candidate should start

2“0 impacto da avaliagdo no ensino-aprendizagem de linguas, nas politicas linguisticas, nas grades

curriculares, nos livros didaticos e nos exames nacionais”.
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studying at a given school. Test contents contain language items taught at the school, at different

levels, or what is required from candidates to enter a course or postgraduate programme, such as

reading and/or writing skills.

The online placement test presented here was developed and made available for a period of

time prior to the dates when candidates would start their activities in Brazil. In the first stages of the

test design, aspects of test security in Google Forms and the Moodle Platform were compared to

determine which of the two would be used. According to the aspects compared and summarized in

Table 1, the Moodle platform was chosen.

Table 1 -Comparison of aspects of test security

No

No

Yes

Yes

Good

Yes *

Yes

Source: The author.

Yes
Yes

Yes

Yes
Regular
Yes

Yes

The placement test classified candidates’ proficiency levels as Al, A2, B1 or above B1,

based on the Common European Framework of Reference (CEFR), and students were placed

into groups for the online courses accordingly. The test questions were presented and answered

in written format.

Figure 1 below illustrates one of the screens in the first part of the test, in which test

takers were asked personal questions such as date of birth, nationality and previous experiences

in learning Portuguese.
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Figure 1 - A computer screen of the first part of the test

Home » My courses » Cursos de Extensdo Universitaria » TestPLE » Topic 1 » Teste de Proficiéncia em PLE - UNESP » Preview

Quiz navigation You can preview this quiz, but if this were a real attempt, you would be blocked because: Navigation ool

D This quiz is not currently available Home

1 Qual é a sua nacionalidade? * My home
CEGIEE S e

¥ My profile
7/ 8 9101112 Net graded

* Current course
13/ 14/ 15 |16 17 18 ¥ Fiag queston

1119 2021 2 8% puwten

Finish attempt

Time left 1:02:25

Question 2 Digite a sua data de nascimento no campo abalxo
Not yet answered

Start a new preview

Not graded
¥ Fiag queston
© ot questor

Administration = =

¥ Quiz administration
Question 3 Sexo * Ed setting:
Nol yet answered
ot graded Select one

Source: The author.

The last part of the test included a short audio (from YouTube) to test listening
comprehension and distinguish level B1 test takers from B2 test takers.

A bar chart to illustrate test results is shown in Figure 2. Most test takers’ performances
were assigned marks between 4.5 and 10.0 (marks corresponding to levels A2, B1 and B2 in
CEFR), which revealed that candidates had some previous knowledge of Portuguese and,

therefore, did not need to study the language at very elementary levels (Al).

Figure 2 — Test results (marks 0.0 — 10.0)
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|
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Source: The author.
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For further information about this online placement test — including question samples and the
criteria used to classify the candidates’ levels of proficiency according to the specified levels of PFL

proficiency addressed by the test, see Consolo (2021) and Consolo and Pereira da Silva (2016).

2.2 Classroom assessment

Classroom assessment is closely connected to teaching and learning, and together they
constitute the axes of formal schooling. Assessment can include a diversity of tools and processes
to verify students’ performance and development in a course (Shohamy; Inbar, 2006), so
assessment practices can have a wider role than language testing in learning and teaching contexts.
Assessment encompasses the diagnosis of learning outcomes and how the learning process is
happening, and helps to inform decisions about the course and the students, according to Luckesi
(2000), as mentioned in section 1 above.

In this paper, besides the online placement test mentioned above, two types of assessment
tools for classrooms — paper-and-pen test items and an oral presentation, are presented and
discussed. They have been used to assess students at a basic level (A1-A2) course of PFL at the
CLDP / IBILCE-UNESP. Both of them aim not only to check achievements in a course but also to
provide formative feedback for students that helps them to move forward with clearer guidance to

reach their learning goals. According to Hadji (2001),

Regarding formative assessment, Hadji states that its main function is to contribute
to a good regulation of the teaching activity (or education, in a broader sense). It
involves gathering useful information about the teaching-learning process. However,
the author reminds us: an assessment process does not have to conform to any
particular methodological model in order to be formative.® (Hadji, 2001, p. 19, apud
Chueiri, 2008, p. 58, our translation)

Formative assessment lays in (1) learners’ experiences in engaging in assessment activities
and taking tests, and (2) in the various possibilities of washback effects of results obtained by means

of assessment tools in the learners’ experiences.

2.3 Multiple-choice test items

One of the test questions presented in the next section (Example 3), and all the questions in
the test presented in Appendix A, are multiple-choice questions. For this reason, multiple-choice test

items are discussed below. A multiple-choice test question, also referred to as a discrete-point item,

3 “Com relagéo a avaliagédo formativa, Hadji (2001, p. 19) sustenta que sua funcéo principal é a de contribuir para uma
boa regulacdo da atividade de ensino (ou da formagé&o, no sentido amplo). Trata-se, portanto, de levantar informagdes
Uteis a regulacdo do processo de ensino-aprendizagem. Todavia, o autor nos lembra: uma avaliagdo ndo precisa
conformar-se a nenhum padrao metodolégico para ser formativa” (Hadji, 2001).
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is one of the test techniques in language testing in which candidates are typically asked to respond
by giving one correct answer from the available options (Hughes, 2002).

Among other techniques to design test questions, such as true or false and gap filling,
multiple choice items are frequently used for the assessment of receptive skills (reading and
listening). Although very flexible and practical to correct, the multiple-choice format can be used to
assess the integration of ideas across texts, as well as vocabulary and grammar. Creating effective
items, though, requires great skill on the part of the item writer — as well as careful editing, reviewing,
and trialling of the material (Green, 2014).

Some useful guidelines to write multiple-choice test items:

(a) Alternatives, i.e. the correct answer and the distractors, in multiple-choice test tasks, may
be based on students’ common linguistic mistakes in grammar and vocabulary, for
example. In the English language, common grammatical mistakes can be in the areas of
prepositions, verb forms and tenses, and word order. Distractors can then include these
inadequate/wrong uses of grammatical items.

(b) When producing a set of multiple-choice test questions for a test, the correct alternatives
and the distractors should be organized in sequences that are not “predictable”, and the
correct alternatives should be listed in different positions (different alternatives)
distributed in the questions so that, as a whole, the test contains approximately the same
number of correct alternatives for each position. For example, in a test with ten multiple-
choice questions, each question with four alternatives (a, b, c, d), in three questions the
correct alternative is “a”; in two questions the correct alternative is “b”; in three questions
the correct alternative is “c”, and in two questions the correct alternative is “d”, and all of
them are randomly distributed in the test.

(c) Sentences or phrases in correct alternatives and in the distractors should be of
approximately the same length; sentences or phrases that are too short or much longer
than the other alternatives may stand out and give the impression that they are the
correct answer.

Among the advantages of multiple-choice test questions, the following aspects are worth

mentioning:

- multiple-choice questions are easier to answer, since test takers basically are expected to

choose alternatives;

- the tests are relatively less time-consuming to be taken;

- answers are easier to be scored — mainly because they can be machine-scored;

- their results (a) allow for answer standardization, (b) can be easily displayed in percentages

and (c) allow for clear comparisons with other similar tests.

On the other hand, there are limitations to multiple-choice test items, for example:
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- multiple-choice questions provide test-takers with ‘standard’, previously prepared answers;
such questions usually do not allow for additional ideas to be included in the answers, or for
creative language use on the part of test takers;

- test-takers can try and guess the best answer to be chosen, or decide to choose, for
example, the same alternative to answer all the questions in a test, what may guarantee a
score above zero;

- given the two limitations mentioned above, multiple-choice test tasks usually do not test
how much knowledge test takers have about a given content, they indicate what test takers
(probably) know what is included in the question and in the correct alternative.

In the next section, the suggestions for classroom assessment are presented.

2.4 Classroom (face-to-face or online) assessment tools*

In this section, two types of assessment tools are presented — questions from a paper-and-
pen test and, and oral presentations. Both aim at assessing achievements in PFL courses.

In face-to-face courses, the paper-and-pen tests are administered in the classroom and
marked by the class teacher on a later occasion. In the online courses, similar versions of the written
tasks are included in tests developed in Google Docs and made available to students during class
time. In electronic tests, discrete-point items and multiple-choice items can be marked by the same
online resource in which the test was designed, for example, Google Docs, based on an answer key.
On the other hand, “open-ended answers” often need to be marked by the teacher, since correct
responses may vary in content and linguistic structures.

The examples of test tasks presented below were taken from tests of PFL for basic level
courses (Al — A2). The first two test tasks aim at listening comprehension and general linguistic
knowledge of Portuguese. The third task aims at grammatical knowledge, and the fourth task is

about language in conversation.

Curso de PLE: “Producdo Oral: Interacdes Académicas” (A1-A2)

[ PFL course: “Oral Production: Academic Interactions” (A1-A2) ]

TESTE 1 - PARTE 1

SEU NOME COMPLETO [Your full name]

4| would like to thank Victoria Pereira da Silva, for her participation in the development of the online placement test, and
Guilherme Sonsino Soares and Thais Natalie Lopes da Silva, who acted as PFL instructors at the CLDP-IBILCE, for
their contributions in the development of the assessment activities and tasks presented in this article.
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Example 1 - RESPONDA, POR ESCRITO, AS PERGUNTAS QUE VOCE OUVIR
[Write the answers for the questions you hearl:

(0.4 cada questdo = 2.0 pontos)

1)
2)
3)
4)
5)

[Questions to be read aloud by the teacher:]

1) Boa noite, tudo bem?

2) Qual a sua nacionalidade?

3) Qual a sua idade?

4) Em que voce trabalha, ou trabalhava, no seu pais?

5) Quando € o seu aniversario?

Example 2 - OUCA A CANCAO “A GRANDE FAMILIA” E COMPLETE OS ESPACOS NA LETRA
DA MUSICA [Listen to the song “A Grande Familia” and fill in the spaces in the lyrics]: (0.2 cada

resposta = 2.0 pontos)

familia é muito unida
E também muito ouricada.
Brigam por qualquer raz&o,
Mas acabam pedindo perdé&o.
Pirraca !
Pirraca méae!
Pirraca !
Eu também da familia,
Eu também quero pirracar.
Catuca !
Catuca mée!
Catuca !
Eu também da familia,
Também quero catucar

Catuca , , ;

Eu também da familia,
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Também quero catucar.

[Video available at https://www.youtube.com/watch?v=xs0XzbC4zUl]

Example 3 - LEIA AS SENTENCAS ABAIXO: [Read the following sentences:]

(1) Eu visitando o Rio de Janeiro e adoro esta cidade.
(2) Ondevocé __ ?

(3) Eu professor. E vocé?

(4) Vocés aprendendo muito com as dicas?

ASSINALE A ALTERNATIVA QUE COMPLETA CORRETAMENTE AS LACUNAS, NA ORDEM
QUE OCORREM NAS SENTENCAS ACIMA: [Choose the alternative that best completes the
spaces in the sequence they occur in the sentences above:]

a) 1. estou; 2. estd; 3. sou; 4. estdo.
b) 1. estou; 2. esta; 3. é; 4. esta.
c) 1. sou; 2. estd; 3. sou; 4. estao.

d) 1. esta; 2. estou; 3. sou; 4. estao.

Adapted from: https://rioandlearn.com/pt-br/exercicio-verbo-ser-e-estar/

In the first task, in the first part of the test, students listen to questions read aloud by the class
teacher, and are expected to answer the questions in written form. This task focus on listening
comprehension and language that would be produced if students were in fact speaking Portuguese.
For practical reasons, answers are given in written form. In the second task, students have to fill in
spaces in the lyrics of a well-known song in Brazil, from the introduction of a television series called
A Grande Familia (The Large Family). And in the third task, students are expected to know the forms
and the differences in meaning of the verbs estar and ser in order to choose the alternative that
contains the verb forms that complete the four sentences correctly.

This test aims at assessing grammar, listening comprehension, speaking competence and
vocabulary, based on the language content taught in the first half of the A1.1 course.

A full version of another test, designed and administered for an Al.1 class is presented in

Appendix A. The test was administered in two formats — a paper-and-pen version, in a classroom,®

5 The paper-and-pen version was administered to students who needed to have a document stating that they had taken
the test on paper, in order to submit the document to the Brazilian Federal Police and be granted the status of residents
in Brazil.
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and in an online version,® in Google Docs. The same test was taken by a total of 20 students who

did the same PFL course for one academic term. Table 2 displays the results of the eleven students

who took the paper-and-pen version of the test:

Table 2 - Al.1 paper-and-pen test results (Mean = 9.77 / Median = 10.0)

STUDENTS TOTAL MARKS MISTAKES
Stl 9.5 Exercise 1 — Item 4
St2 10.0 -

St3 9.5* Exercise 2 — Item 7
St4 10.0* -

St5 9.5 Exercise 2 — Item 6
St6 10.0* -

St7 10.0 -

St8 10.0 -

St9 9.5 Exercise 1 - Item 4
St10 10.0 -
St1l 9.5 Exercise 1 - Item 4

Source: The author.

The mean (9.77) and median (10.0) of the paper-and-pen test are considerably close to each

other, which indicates marks were symmetrically distributed. By the same token, the mean (9.78)

and median (10.0) calculated for the online version also indicate a good degree of symmetry in the

of marks in the online test as well. The median values in both tests are exactly the same. These

values indicate very similar results in both formats of the test.

The nine students who did the online version of the same test had the results shown in Table

3 and in Figure 3 below:

Table 3 — Al.1 online test results

STUDENTS TOTAL MARKS MISTAKES
St 12 10.0 -
St 13 10.0 -
St 14 10.0 -
St 15 10.0 -
St 16 10.0 -
St 17 10.0 -

6 The online version was administered to the Al.1 students who do not need to take the pen-and-paper version of the test.
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St 18 10.0 -
St 19 9.0 Exercise 4
St 20 9.0 Exercise 4

Source: The author.

Figure 3 —- A1.1 online test — Distribution of test scores

Mediano Mediana
9,78 / 10 pontos 10/ 10 pontos

Distribuigdo do total de pontos

# oe participantes
F=y

0 1 2 3 4 5 6
Fontos marcados

Source: The author.

Intervalo
9-10 pontos

Thirteen students answered all the questions correctly. The other students did not answer

one item correctly. Given the fact that marks are in the range 9.0 — 10.00, it can be stated that all the

students performed very well in the test.

The test item in which five students chose wrong alternatives (item 4), related to the use of

the verb estar (“to be”) is shown below:

Al.l. test - Exercises 1-4

Maria e Jo&o estdo no aeroporto esperando em uma fila para embarcar em um voo que esta
atrasado. Enquanto esperam, eles comecam a conversar. (Maria and Joao are at the airport, waiting
in a line to board a flight that is late. While they are waiting, they start a conversation.)

Maria: (1) Como 0 seu home?

Jo&o: Meu nome (2) Jodo. E o seu?

Maria: Eu (3) Maria. Vocé esta bem?
Jo&o: (4) , Sim. Obrigado por perguntar!
(4)

(a) Estamos (b) Esta

(c) Estou (d) Estao
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Due to the fact that in Portuguese there two verbs, ser and estar, which have different

WA

meanings, and that correspond to only one verb - “be”, in English, and to the verb “étre” in French,
for example, basic level students of PFL usually find it difficult to use ser and estar. Nevertheless,
the overall results in both formats of the test were excellent.

In the lesson following the administration of a test, the marked paper tests are handed back
to the students or — in the case of online lessons — the results are displayed on the screen. After
that, all the questions and answers are discussed with the class. This feedback to the students
constitutes an important step in classroom assessment: a washback effect on students’ formative
and learning experiences.

Oral presentations is another assessment tool that has proved to be useful and motivating in
language courses. Oral presentations can be about various topics, either related to the course
content or topics chosen by the students, following some guidance from the class teacher, for
example, cultural differences between Brazil and the students’ countries of origin, political or social
issues, food, national festivals, to name a few. Some topics are more appropriate to be dealt with at
basic levels, whereas other topics may be chosen at any level. Some topics such as political or social
issues allow for the expression of critical views and may motivate intense discussions in language
lessons.

Students are instructed to prepare a short oral presentation, as homework, to be delivered in
class. At basic levels, the presentations usually focus on personal information, their academic or
professional experiences, families, countries of origin, or any interesting experience they have had
in Brazil. To support their presentations, they may watch a video by Fragoso (2017), “10 Tips Tto Do
Aa Good Presentation lin English”, available in the channel Canal English in Brazil. From the ten tips
presented in the video, six have been selected as the most relevant to discuss with the students, in
order to help them prepare their presentations: a talk plan ( an itinerary for the talk), the use of simple
and well-known words, highlighting the most important parts of the presentation, slides with short
texts, rehearsing and recording the presentation, and checking the recording with the help of a
colleague to discuss problems and how to improve the presentation. We also prepared and showed
the students an example of a presentation, based on a short text they had read in class, as shown
in Figure 4:
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Figure 4 - Text: Getting to know Rosa & slide based on the text

DADOS:
NOME COMPLETO: ROSA HERNANDES GONZALES

Funesp®

Cursa e PLE: “Prociugha Orak: Intaragbes Acadimicar® (CLOPABILCE { 1)

IDADE: 22 ANOS
NACIONALIDADE: GHILENA

OCUPAGHO: INTERCAMBISTA

Source: The author.

On the dates set for the oral presentations, each student has around 10 — 15 minutes to
present, and then the other students can ask her/him questions and/or comment on the presentation.
After that, the teacher comments on the presentation and the student’s performance and calls the
students’ attention when any linguistic aspect is worth discussing.

The presentations can help the students know interesting information about their colleagues,
their countries of origin, their experiences in Brazil and their reasons to have chosen to study or do
research at UNESP, as well as about plans students have to visit other parts of the country. They
can also discuss cultural similarities and differences between Brazil and their own countries, as
mentioned above, and how they dealt with missing experiences and/or people they left behind.

The presentations are graded according to their content (5.0 marks), clarity and linguistic

accuracy (5.0 marks), in a 0 — 10.0 scale.

FINAL REMARKS

In this article, theoretical issues and practical aspects of language assessment were
presented and discussed, focusing on the functions of assessment in PFL courses, in both face-to-
face and online contexts. It is expected that the discussion and suggestions offered here can
contribute to the development of pre-service and in-service PFL teachers, especially in relation to
the role of assessment in language teaching and learning.

Among various ways of conducting language assessment, three types of suggestions for
assessment tools to be used in regular classrooms were presented: and online placement test, tasks
such as more “traditional” paper-and-pen tests, and an oral presentation, all of which can contribute
with formative goals, as well as to verify course achievements.

Different test tasks can be included in different types of tests, according to different parts and
aims in course contents. Tasks that include audio and/or video materials can be useful to test

listening comprehension based on more authentic language samples.
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The suggested assessment tools presented in this article are only a few of the existing
possibilities of tools and procedures for language assessment (see, for example, Consolo, 2016;
Shohamy; Inbar, 2006), and other sources about language assessment and testing may be checked
for further ideas.

Online assessment tools have advantages such as reaching students in different
geographical areas, item storage and the inclusion of multimodal resources. We expect to advance
in the knowledge and development of online assessment tools (for example, Caldeira, 2004;
Consolo; Pereira da Silva, 2016; Gomes, 2009), and so contribute to align language teaching,

learning and assessment with improvements available at this age of technology.
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APPENDIX A - Examples of test items
PORTUGUESE AS A FOREIGN LANGUAGE —LEVEL Al1.1

1 - ESCOLHA AS ALTERNATIVAS PARA COMPLETAR O DIALOGO CORRETAMENTE:

Maria e Jodo estdo no aeroporto esperando em uma fila para embarcar em um voo que esta
atrasado. Enquanto esperam, elas comegam a conversar.

Maria: (1) Como 0 seu nome?
Jodo: Meu nome (2) Jodo. E o0 seu?
Maria: Eu (3) Maria. Vocé esta bem?
Joéo: (4) , sim. Obrigado por perguntar!
1) 3)
(a) esta (a) sou.
(b) sou (b) somos
(c) é (c) estamos
(d) séo (d) estou
2) 4)
(a) sou (a) Estamos
(b) é (b) Esta
(c) estou (c) Estou
(d) estamos (d) Estéo
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OBSERVE A IMAGEM E MARQUE A ALTERNATIVA QUE CONTEM O NOME CORRETO DOS
OBJETOS DA CASA NAS IMAGENS OU O NOME DE UMA PARTE-COMODO DA CASA [Study
the picture and choose the alternative that contains the correct names of the house objects in the
picture or the name of a room:]

a) Cozinha

b) Garagem

c) Sala de estar
d) Quarto

a) 4 cadeiras e uma mesa

a) Quarto

b) Sala de estar b) Mesas _
c) Banheiro c) Mesas e uma cadeira
d) Cozinha d) Um guarda-roupa

a) Talheres, copos e garrafas

b) Talheres, um prato e um copo

c¢) Talheres, um copo e um liquidificador
d) Talheres. um prato e uma colher
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